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careers of Early- and Mid-career
Academics

Teresa Carvalho, Ozlem Ozkanli, Heidi Prozesky and
Helen Peterson

7.1 Introduction

Even if higher education institutions (HEIs) have been subject to
important changes in the last few decades, it is undeniable that today,
as in the emergence of the modern higher education (HE) systems
enhanced by the Humboldtian revolution, producing and disseminat-
ing knowledge is one of their main missions (Etzkowitz & Leydesdorff
2000; Olssen & Peters 2005; Santiago et al. 2008). However, what is
considered scientific knowledge is still the subject of epistemological
and ontological discussion. There has been a discernible shift from the
positivist perspective that maintains it is possible to obtain objective
and true knowledge by using scientific methods to more recent discus-
sion about the possible existence of a reality that is external to the
individual (Alvesson & Skoldberg 2003; Foucault 2002). These newer
approaches question the important relationship between the produc-
tion of knowledge and notions of power and control, and feminist writ-
ers have strongly contributed to this debate (Hekman 1992; Alvesson &
Skoldberg 2003; O’Connor 2012). Studies of women in science ref/eal
how the role of women in science and HE has been neglected, mal‘nly
because science and HE reproduce the dominant stereotypes in society
(Rose 1994; Oakley 1997; Schiebinger 1999). ’
Similarly, Steedman (1991) argues that knowledge cannot be sepalzate

from the knower, while Sousa Santos asserts that knowledge is ‘self-
knOWledge', in the sense that the object is part of the subject 20},
COnsequently, a reflective/reflexive approach to research hasl been
e.merging in social sciences. As Alvesson and Sk(‘jldbefg assert: ’IEﬂeC‘

lon means interpreting one’s own interpretation, lOOkIng t?lt one’s OMil:n
PeIspectives from other perspectives, and turning a self-critical eye onto

127
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128 The Next Generation

one’s own authority as interpreter and author” (2003, p. VD). The g,
timonies presented here can be 1nterp'reted as a reﬂectlvlty Proces,
in the sense that, in reflecting on .thEII‘ Own experiences .and Drac.
tices, academic women are also don.lg research and COI}UlbUtin

a better understanding of HE on social an.d cultural reality. The na.
ratives that the five women COIlStrl.JCted in Chapters 2-6, revealiy
their experiences in academia, ar.e in faFt goqd examples of refley,
ivity and ‘self-knowledge’. In writing thelr. stories they acknowledge
rationalise and bring to the level of consciousness the complexity o

gender relations and experiences in academia.
Despite the social, economic and cultural differences that distip-

guish their testimonials, the common elements in these narratives give
rise to the hypothesis that there are universal gender relations within

academia.

The women telling stories of their academic careers come from coun-
tries with different historical, social and cultural environments ranging
from the more open societies - New Zealand (Chapter 3) and Australia
(Chapter 6) - to the more traditional and conservative societies -
Ireland (Chapter 2) and Portugal (Chapter 5) — with one narrative
focusing on a hegemonic, economically developed country — the UK
(Chapter 3). Despite the different historical and cultural contexts in
which these women built their academic careers, they all experienced
gender discrimination at some stage.

While they came from different family backgrounds, with some hav-
ing parents who had HE, such as Pat O’Connor (Chapter 2), and others
being part of a first generation in HE, such as Jenny Neale (Chapter 4),
all considered their families’ valorisation of ed
tion of social mobility. As Kate White states in
both had an unwavering belief that educatio
poverty.’

Another interesting common element
sciousness or awareness they all acknowle

career. This is particularly surprising in the case of those, like Jenny
and Kate, who were involved in social movements fighting f’or S
rights, but it can be explained by the institutionalised notion of uni-
versities as meritocratic and knowledge Production as objective and oo
from political influence (Oakley 2001). But it can also be interpreted as
the result of so few academics turning their research lens on the prac-

tices of academics, and instead focusing outside on the wid .
er
(Reay 2004). society

ucation as a precondi-
Chapter 6: ‘My parents
n was the way out of

was the lack of gender con-
dge in the first phase of their
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sstimonies but are also an expression of tp, ol
f doing gender’ anq that gendeF relations are Negotiated op 3 dgisitag:z
picro-political basis (West & Zimmerman 1991), y

peading these narratives does n.ot allow sim
cives of putting women on one side of the
othet. They clearly demc.ms.trate how men ¢
of women's Careers bot.h inside and O}JtSide i
ple, the supportive attitude o,f Jenny’s husb !
some male colleagues to Pat O’Connor at crucia] moments in her career),
At the same time they are also an expression of the way other women
can create obstacles to progression (most strongly expressed in Kate’s
testimonial). All these women also report the extraordinary emotional
labour they invested in their work, and in this context Pat and Kate’s
discourses are particularly relevant because they seem to have struggled
with a dual perception of self.

These women's stories reveal that at some point in their careers each
found, in the words of Reay (2004, p. 36), academia as ‘a.n alien and
confusing space’. Many women see themselves: as inv.isuble m‘the work;
place (Collinson et al. 1990). However, this is partl.CUI'ar.ly 1mpf)rt'an
for academics. Bourdieu states that the struggle for 1nd1-v1d'ua1 dlS’-(g:lC-
tion is crucial for academics: ‘to exist as an ac}ademlc is tg d; ezr,
that is to occupy a distinct, distinctive position (Bourdieu in Reay
2004, p. 218). . . :

Thes’; disc)ourses are historically contextuahsec} amczll rigc?;gs;a:x?hg:e
more general economic and social aspe_cts of tflm:; gk e s
action developed. Most of these testimonials are roVe AP i (sl
s e e L s SeCond-wl’?ure) and universities
for changes in gender inequalities in law 'fmd Curocess " massification
Were Opening their doors to women within a p
an]gl_democratisation. d in the previous Che?pters? x::fsriff

Irect actions (such as those presente men in univ

. omen and mel
rategically taken by several anonymous w1 but also an informal way
€S in the last decades in not only a forma

! time
i It is now
b " ion n HE
ind op 4 daily basis to improve womens Slt;llaflg t from :22
° Teflect on where we have arrived and w](;)l ed by four women ol
¢, by analysing a reflexive process develop

§ e : demia.
*8iNning or middle of their careers in aca

Ple dichotomgyg perspec-
arricade’ and mep on the
an be strongly supportive
nstitutions (take, for exam-
and or the commitment of
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130 The Next Generation

7.2 The next generation

7.2.1 Heidi Prozesky - South Africa

I can trace my forebears on both my father’s and mother’s side ¢
Germans who migrated to South Africa in the mid- and late nineteentﬁ
century. Many of my family members were and still are schoolteacy,.
ers and academics. My father lectured at various universities for more
than 30 years, but his foremost love remained research, for whijcy, he
has received various awards and prizes. Although my mother achieveq
high marks at school and wanted to study entomology at tertiary leve],
she was expected to work at her family’s art dealership, which she did
for two years before she married and then dedicated herself exclusively
to fulfilling her role as a homemaker and mother to three children. This
was the mid-1960s, when women constituted less than 23 per cent of
the labour force in South Africa (Baden et al. 1998), and the time of
apartheid, which protected Afrikaner (white) masculinity and allowed
it to assume a hegemonic form over other forms of masculinity and
the gender system as a whole (Swart 2001). Apartheid ideologies also
privileged specific types of femininity that were typically domestically
focused. Growing up in this context, and especially in the then conser-
vative, primarily Afrikaans-speaking, capital of South Africa, raised my
political awareness of women’s rights, which became an important focus
of my academic research in later years.

Academic achievement has always been highly regarded in our fam-
ily, and subtle though constant pressure was exerted on me and my
two siblings to perform exceptionally well at school and university.
My own achievements at school, although relatively modest compared
with those of my siblings and parents, at least earned me a merit bursary
for undergraduate study and caught the attention of a regional newspa-
per, which typecast me as a member of the ‘clever Prozeskys’. In the
ensuing article I am quoted as saying that ‘an issue I feel strongly about
is the place of the woman in the South African society’, and (in my then
18-year-old opinion) that ‘Afrikaans women in particular are too sub-
missive’ and ‘women have the ability to perform as well as men, if not
better’.

I decided that 1 would become a journalist, and as journalism was
only offered as a postgraduate programme after a general BA degree,
I enrolled for this degree, with sociology, psychology and English litera-
ture as majors in my final year. At that time the BA programme had a Jow
status, based on the fact that its entrance requirements were the low-
est. During my second undergraduate year I found my ‘calling’: social
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Teresa Carvalho, Ozlem Gzkgpy; Heigj p
7 roz

esky ang Helen pefy,. -
searCh methods, a course taught as =

;e i which I was top of the class, | -
sttt in the course the year after | Completedpﬁ ler for wo
_cepted MY application became 3 strong, positive ... he lectyrey who
Zemic career and is currently the chajr of
‘ mentored and challenged me, by gi
anage his tutor programme when I was sti]] ap) under

Jlowing me to att'enc.l seminars to which only Postgraduate
and lecturers were invited and to lectyre large classes in my ﬁrsitud’ents
postgraduate study. After-I taught my first lecture, | wag convincggirh()f
[ could only have a fulfilling career if teaching or research or preferabilt
poth, formed a central part of my day-to-day work. , /

In 1992 I was awarded my first degree cum laude, as well as a merit
pursary to continue with an honours degree. For this I chose sociol-
ogy (above journalism and my other majors) because of my passion for
social research methods, as well as the critical perspective on the status
quo that sociology offered. After completing my honours in sociology,
my social-research mentor offered me the position of research assistant
in a large project, which provided me with valuable hands-on training
in conducting social research. The project focused on women on South
African farms, and my involvement in this, as well as a later project on
teenage girls on commercial farms in South Africa (Prozesky 1999), fur-
ther deepened my political awareness of women's rights issues. On the
teaching front, I had proven myself to be a valuable tu.to.r and. lecturer to
the department (praised especially for my strong administrative capabil
ities), and this secured me various tutoring and teaching positions m(;‘gi
mid-1990s. During this time I taught a wide variety of S}lb]ects Lns:nior
tion to research methodology. In most cases I was repla(:lr}ljg tITlc(E)li -y
(and therefore primarily male) lecturers who Were 0% sab 211 (ljeSCribes as
duct research. On reflection, this constituted what Perumgour intensive
the gross exploitation of women academics’ tin,le ' tg ; la78).
*Xecution of teaching and administrative tasks’ (2003, féasing, and the

Even though my lecturing responsibilities w‘eFe' 1Sr1cmy Sosition Was
then chair of the department reSPeCtEd m.y ablhrtll;e;ct’ one, primaril}’

om the beginning a ‘tempOIaIY' or ’ro]lln.g C,?-me o

tCause this was a very uncertain and volatll-e lhe years im
on in South Africa. Investment in science u;\,;guton & Gevers 2009)

ore ang after 1994 had been on the iy ;erefore reticent t0 mak?
ang Many of the country’s public HEIs were t : ‘temporary

t O :
. in contrac _cutting
W appointments. The resulting increase fore part a cost-C
ppOintmemts during the 1990s was there

Part of my .
SQOcCio] .
therefore ©8y major, and

vin '
g me the Tesponsibility ¢

8raduate student,
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132 The Next Generation

strategy among most of these HEIs (DACST 1998; Subotzky 2001)

appointments in which women were disproportionately hireq (Maﬁftin‘
Cairncross 2003). Ironically, this was also the time when stron gain;
were made by the women’s movement in South Africa and gender equal.
ity was enshrined in the new constitution of our democracy (Walker

2013).

I was (and still am) employed at one of ‘big five’ research-intensjye
universities in South Africa (Jobbins 2012). Vacated positions were
‘frozen’ for quite a number of years after South Africa’s political trap.
sition of 1994, and I therefore found myself in a full-time lecturing
position but without any job security or benefits such as medical insur-
ance, the opportunity to contribute to a retirement fund or even the
opportunity to apply for any form of leave. For several years a male col-
league and I had to share a lecturer’s salary. More important, however,
was the limitation that repeated contract positions placed on my abil-
ity to apply for funding to conduct my own research. As Acar notes,
these types of position ultimately result in many women’s ‘pseudo-
participation’ in academia (1991, p. 169), by generally limiting their
ability to access research funds and opportunities for study leave (CSD
1999), requiring them to teach large numbers of first-year courses and
excluding them from faculty governance (Subotzky 2001). Moreover,
they do not offer the longer-term job security conducive to planning
and conducting research. With the hope that an additional qualification
would change my ‘temporary’ status, I decided to undertake my Master’s
in social research methods on a part-time basis, for which I received
another merit bursary.

I graduated with my Master’s degree in participatory action research,
again with distinction (Prozesky 1998), and this research was published
as a chapter in a book (Prozesky & Mouton 2001) and part of a chapter
in a widely prescribed social research methodology textbook in South
Africa (Babbie et al. 2001). However, this had no effect on my employ-
ment position, Rather, I was now tasked with designing my own courses
and teaching an average of 570 undergraduate students per semester, as
well as postgraduate classes on participatory action research and ques-
tionnaire construction. The administrative and tutoring assistance that
I had offered my colleagues in the past was not offered to me, while the
majority of the undergraduate BA students I taught were unmotivated
and unprepared for a university education. I experimented with various
new teaching approaches to address this issue, which eventually led to
the then chair of my department nominating me for the rector’s award
for excellence in teaching. However, I did not win the award. The dean
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lied again. it “ly o mey
aspirations to undertake a PhD we,

a tﬁﬁfporgry posttlon exFluded m From £ t?e‘d::('léperleci by the fact that
ihat permanent staff en}oyed. Financially my fi
jing at this stage; a business he had starteq 3 y
Teagre salary was insufficient to cover class f
order to further my career depended on obtain
[ found myself in a ‘catch-22’ situation: bursari

full-time err.lployfeesi)%ln addition, my beavy teaching load left me with
almost no tlmf? or PhD research, while my temporary status excluded
me from applying for st.udy leave. Moreover, no one in the department
encouraged me to continue my postgraduate training. A senior female
colleague actually discouraged me from starting on my own PhD until
I was ‘intellectually more mature’.

On a personal level, I had to postpone plans to marry, buy a house
and have children. I was overworked and underpaid, and felt severely
under-appreciated and exploited, which eventually impacted negatively
on my self-esteem. The then chair of my department understood my
frustrations but felt powerless to change my position, and even sug-
gested that I consider non-academic employment. However, this did
not make sense to me, as I was highly committed to my department
and trained and experienced in teaching and research in soc.iologY =4
field that is not generally practised outside of academia (Adesina 2912)-
Above all, my fiancé was unwilling to leave the town where he had.h-ved
for decades (a factor which would later also limit my careet mo‘ij‘llrtn)?c'
Lfelt trapped and powerless, and became an outsider to the i«cr?)men's
‘estab]iShment which accorded me what Perumal refers to as
%econd-class academic citizenship status’ (2003, p- 76{' (cited in Dwyer
etBut ' ¥as not alone; already in 19§7 e . 2 ;jual Jabour mar-

2l 1991) suggested that academia is approaching

-track
ke ; : ured and tenure
tcharacterised by a male-dominated class of ten ort-time and tem-

Professors anq growing female-dominated class of P contract WOTKETS
Porary positions, By the end of the 1990s aca‘d(.emlcacross campus for
N South Africa started networking and mobillsiné becam®

_ inist I
Per it ivist’ Tole as a femin®: -
Stromanem positions, In my first ‘activist 1o petter WOIKing Gy

. 18ly involved in a network that lobb.ied fO::1 [ offered MY social
Hong of terrlporary staff at my university, an

ancé ang | were strug.
€ar before fajled, Ag my
'ees, Pursuing a PhD jp
Ing a bursary. However
€S were not available fo;
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134 The Next Generation

research skills in order to collect data on the extent ang Nature o

tract positions on campus. A survey I conducted in 2001 bmughtt Cop.
attention of management the gendering of ‘temporary’ lecturerg ax?dthe
researchers, as three-quarters of staff members in these POsitiong y, I
women. These findings, in combination with changes ip laboyy l:re
islation and the lessening of funding pressures on the South Afic !
public HE landscape in general, led to significant revisions of the polE
cies governing the appointment of temporary staff at the University
Consequently, in 2002 - eight years after my first contract appojntment'
as a lecturer, and at the age of 32 - I was eventually appointeq 4 "

‘permanent’ lecturer.
In South Africa the PhD is an important criterion for achieving high
academic rank, and in my faculty a PhD was a prerequisite for promo-
tion to the level of senior lecturer. Therefore after my appointment as
a permanent member of faculty I immediately started working on my
PhD, and in 2003 I was awarded a year’s study leave to focus on my
doctoral research. Fortuitously, my research dovetailed with a project -
the first in its kind - on women in science, engineering and technology
in South Africa, which was commissioned by the National Department
of Science and Technology (DST) and the National Research Foundation
(NRF) (Bailey et al. 2004). The project was conducted by a centre, the
director of which was then a highly regarded professor at the depart-
ment where I worked. We shared a passion for social research methods
and the emerging field of science and technology studies in South Africa.
My involvement in the centre’s activities extended to another project,
completed in 2005, which involved the design and development of a
monitoring and evaluation framework to benchmark the performance
of women in the South African national system of innovation (Galant
etal. 2005). These projects, closely followed by my PhD on gender differ-
ences in the publication productivity of South African scientists, which
I completed in 2006 (Prozesky 2006), launched my academic research
career. It also led to a reconstruction of my ‘naive academic’ self (De
la Rey 1999, p. 176), as it developed my awareness of the gendered
workings of academia and of the relevance of journal publications to
achieving academic credibility, especially in South Africa, where arti-
cles published in peer-reviewed journals are rewarded with a substantial
subsidy. I became fascinated not only with the steering power this man-
agerialist reward System exerted on academic individuals, departments
and fields, but also with the structural inequalities built into the system,

as it §eemed consistently to favour the male-dominated natural sciences’
publication norms, traditions and customs. I therefore incorporated
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tpese debates into an undergraduate fina] yea
. o ) % r
of stence WHICh | as teaching ot e i V131 cou
up to date with the literature apg Other dE\;elo his engy;
A professor whom I inviteq tq o -'OPpments qp,

large numbers of undergraduate sty

increasing number of postgraduate students. On a personal level, at 34,
my proverbial biological clock was ticking. However, it seemed I was no
match for the powerful and influential director’s insistence. At that stage
I'still deferred to male academic authority (as I was socialised to do), but
he was also unwilling to participate in my PhD research unless I accepted
his offer. In 2005 my ‘second’ research career thus began as the only
social researcher on a team consisting of some of the top biologists in
the country, by far the majority of whom were male.

Less than a year later, I fell pregnant. I was four months pregnant at
My PhD defence, and a month before my child was born I was award%(}
My PhD (I was particularly proud of the fact that I was the first of ;Islgasrlc ;
lings t attain a doctorate). I remember still worki.ng on agofeirr:volving
Project the night before he was born. It was a dlfﬁ‘fun (lj)'lcrltnlot respond
an mergency caesarean and a breast infection which di fter the birth
‘© antibiotics, It Janded me back in hospital ten days sich had some
nd kept me from breast-feeding from then Orlwa.de'twl four months
dvantages when I returned to work after aPPrOxmziav:it);n a few weeks’
(three months’ fully paid maternity leave, augm_entﬁ;ny maternity leave,
aNnyga] leave). I worked as much as possible durmtgill relatively new 3G

Ut mostly from home, using what was then $

it highly
ime, I found it hig
techng) ck to the office fu”?tl ' e
diStUIbi?lgy' When I went ba old child with a strang

dents, in addition to supervising an
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136 The Next Generation

I trusted and which understood the nee:ds of full-time Working mot
Because my own parents, siblings and in-laws all live far from tp, ruers.
university town where I reside, I c?nnot depend or? them fo; Suppof:;l
If my child falls ill, I have no .opt1on but to take time off from Wor,
During school holidays my child attends an aftercare facility, but this'
option will not be available for much longer.

As South African research has shown, women academics With youn
children (that is, under six years of age) are more likely to eXpetiengce
the problematic tension between their professional and domestic liveg
than women with older children (CSD 1999; Moultrie & De la Rey 2003,
However, during the challenging first year after my son’s birth my col.
leagues were supportive and flexible, even though I was the only female
staff member raising a toddler.

At this stage I felt overwhelmed by my ever increasing and demang-
ing workload, not to mention my new role as mother, and was plagued
with the uncertainty of whether I was actually ‘good enough’ for the per-
manent job for which I had fought so hard. I struggled to increase my
publication output beyond the minimum expected of me - one peer-
reviewed article per year. Like so many other South African women, my
past experiences of patriarchal and apartheid ideologies in the South
African context also kept me from readily believing that I have con-
tributions to make to knowledge production, or that my insights are
of significance as a contribution to the existing body of knowledge
(Prinsloo 2000, cited in Matirtin-Cairncross 2003). I felt I let those
around me down, and I remember tearfully apologising to my mentor
for wasting his time by falling short of the high expectations he and
others had of me.

It was a challenging time for me at the centre of excellence. I felt
marginalised not only as the youngest and least experienced core team
member (to whom no mentoring was offered), but also as part of a

nly social scientist on the team, reflecting
ial science in sub-Saharan Africa: ‘Where

. ' al sciences and humanities, they usually
appear in an appendix, in Support of the natural sciences’ (2010 p. 67).
Again I found myself to be an outsider - or rather an ‘app endi;(’ _ but
this time as a function of the intersections of my age (both chrono-

logically and professionally), and therefore lack of experience and
credibility, my status as a ‘soft’ scientist and my gender,
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(ontinue & & COT¢ 1AM member (even thougy | gy
ectations Of PDLISINg at least two highly Greg greiyo. Teet s
ronically; the professor in ecology who injti Icles per yeap),

, an i :
?Mast(_er's course in the conceptualisati ;
zsbiclfi)t‘;ﬂ?oefgfoglszulﬁ;egtal 1n. our department’s postgraduate students’
e i 1lg -quality research proposals and theses. These
i ) ell as underg.raduate and postgraduate students’ con-

n r:.lssessment of my teaching as excellent, eventually secured my
Promotion to senior lecturer in 2011. Only then did I feel that strategic
Car‘eer planning was a luxury 1 could afford myself, especially since my
child was almost five years old and becoming increasingly independent.
I'was again, to some extent, able to work after hours or at weekends -
Something I did not allow myself during the first five years of my son’s
life. Housework has also become less of a burden: with my increased
salary I can now employ a domestic worker more frequently.

My husband - who is employed full-time in the corporate world - has
always been supportive and, compared with most male South Africans
of his age, highly involved in caring for our son, especially since my
career became more demanding. However, the traditional gender divi-
sion of labour is still prevalent in our house, which is compounde_ed
by the fact that 1 have been socialised to have very strong ccl)rmij-
ments to my family and domestic responsibilities. In South Afnca. it ¥s
still extremely rare for parenting to be co-equal, as parental ifientlt)'f is
defined differentially for women and men; and employers, 1nclud1ng
universities, assume that their employees have wives to attend to obli-

. o fui d household (De la Rey 1999). 1 do, however, value
gations of family an ¢ '

' ience (he is ten years older than me), especially our
my husband’s exper! i k, from which I have gained
daily discussions of our experiences a(tl work, e shiyin T i1 e
many useful insights on the non-academic, corp )

is in a managerial position.
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In the latter half of 2011 I was granted six months’ ¢
was nominated by my institution to attend the anny
tion Resource Services (HERS)-SA Academy - a sevep._g,
development opportunity for women currently em
ing the potential to be employed, at senior manag
Attending the academy and befriending other acad
cially a newly appointed vice-dean of another faculty in MY unjyeg
who has become a role model, was a truly rewarding experie, that
instilled in me a sense that I could also perhaps, one day, fij] such pog;
tions. I returned inspired to accept €very opportunity that was Presenteq
to me, regardless of how daunting and challenging it might seem at the
time, or how much travel it entailed. A few months later I wags diag-

nosed with skin cancer, which further motivated me to pursue a ‘carpe
diem’ strategy at work.

Consequently,

l‘udy leg
al HigherE g
rOfGSSiO ‘
€ment leve] i H::.
emic Women, eSpe:

I'am now involved in a wide variety of research projects
and supervise a large number of postgraduate students in both of my
fields (sociology of science and environmental sociology). My extensive
experience in social science research methodology, developed during
almost two decades of teaching, has proven very useful in this regard.
The majority of my projects are collaborative and trans-disciplinary.
I now also serve on many administrative and academic bodies at various
levels within and (to a lesser extent) outside my university, including
the board of HERS-SA, a managed network to improve the status of
women in HE in South Africa, and I am an academic staff representative

on the university’s institutiona] forum - one its three main statutory
bodies that is mandated to a

: dvise the council on gender equity pol-
ICy, among other matters, T

his latter appointment has provided the
the (exclusively m

realised the importance of respon

ding to invitations ¢q use the mar-
keting and communication tools

of the university (from newspapers
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4 online nuggets to glossy research reports) to
an i, publications and other achievements, |
p‘iz]rs 1 pave BE€ G 2 perf.ormance bonus that accrues to on]
20 pet cent of all staff at the university. Thus, my experiences reﬂec{

vasil's (1993) ﬁnc.ii'ngs that. perceptions of confidence - or self-efficac
beliefs - play a critical role in academic performance. ¥
However, [ have been advised by the NRF that my career is not focused
enough to allow for my work to be rated fairly by the foundation, Its
ratings are based on researchers’ recent research outputs and impact
as perceived by international peer reviewers, and - contrary to the
proposal-driven funding system that operates in many countries - rated
researchers are awarded funding in line with the level at which they are
rated (that is, based on their past performance). Fortunately, I receive
sufficient funding as a core team member of a centre of excellence,
and in the form of subsidies earned from my publications (currently a
single-authored article in a peer-reviewed journal earns the author Rand
10,000, or approximately US $1,000, which may be employed for a wide
range of teaching or research purposes). NRF ratings are, however, Cru-
cial for promotion to the level of professor, and I am concerned that
my lack of strategically focused, ‘rateable’ research outputs will prove to

be a significant obstacle in my future careet progression. On the other

hand, I am a vociferous opponent of any instances of the ‘tail’ (that is,
(academics’ research agendas).

Ies t) ‘waggin the dOg'
earch management) ‘wagging hts, in particular, has led me

My political awareness of women’s Tights, in : 1
recentlp; to join forces with a well-known femninist professor 1n political

i ! in order
science at our institution to launch an academic Wifcnentsofﬁiuil;rllstitution
to address the enduring neglect of Womens = 5 fS athis purpose does

. . mbers can join for
(an academic union which staff me mberships as
not sy 1 also use my committee, O 200 S Fo e
i ; e the 1€ :

latf which to challeng : ; institution, the
I()I-Iea(r):-:r;(;)(f)r1(;r?hat still influence decision-making acterrr:]):3 :jnwith s
top m ement of which seems much more con

anag

ng equity han nder. The fact that
i . nd diversity pertaining to race t e} to ge e T
G 1:1 : ‘trump’ gender in the university’s attemp

race tends to ‘tru

i k l'OU[ld of
. hould ( gain) be UndEIStOOd against the historncal backg
tion’ shou a

apartheid.
Women are

Publicise my research
N each of the last two

n-making at my university:

re men; of the eigl.lt posi-
the rector s 2 BE anagement team (for example, senior directors,
the m

' t support e women (an
'ft;(lms Zkgl;trarpgnd so on) only two ar
g1

d in decisio
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the ‘executive assistant’ to the rector); and of the tep, dean
ties, only two are women. Although 41 per cent of instructign/res
personnel are women, these are concentrafed in the lowe, rankesarch
only 11 per cent of full professors at the university are Women, . N
severely limits women’s representation in high-leve] decision.makl.]C
structures. Moreover, this figure does not compare favourab1y Wi?g
other universities, as the most recent figures indicate that across 4
South African public HEIs, 21 per cent of full professors are Womey
(HESA 2011).

I have recently been requested to consider taking over the Position
of chair of the department. I declined, as I still have much to leamn
about managing people and micro-politics, and I have reached my limit
with regard to the teaching, research and administrative duties I am
able (even uncomfortably) to manage at this time. Environmental soci-
ology is not only a rapidly evolving but also an increasingly popular
field, which requires me annually to revise substantially the course con-
tent of my fast-growing undergraduate courses and has led to increasing
numbers of postgraduates to supervise,

Workload issues are compounded by a lack of administrative and sec-
retarial support, which, although always limited in our department and
faculty, has reached critically low levels since recent budget cuts. In this
context, my tendency towards perfectionism is proving more of a bur-
den than an asset. In addition, my child will soon enter primary school,
which will increase my after-work responsibilities as a mother. Cur-
rently, I already feel I have no time to maintain any personal interests
outside of work and family, and lack of exercise has started impacting
negatively on my health - particularly my spine, which I injured when
I'was young. But I feel I have very little time available to attend to my
own physical and mental well-being - there is always a deadline loom-

ing and a student who needs assistance - and the past few years I have
taken only the minimum leave available to me.

In sum, with the €xception of the struggle for a permanent position,
I would define my career until now as not only relatively stable but

studied at, and been affiliated with,

$ of faCuL

atives, both work and family related, lea
for strategy.
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7.5

- in a Swedish small town w:
owing UP 1 N with .
G;nts, dominated by small-scale industrieg pprOleately 4,00

0 inh
: st : and geq ¢ ab-
om any universities, HE‘ did not seem to p = i Vfraphlcalily remote
fter graduating from the ‘gymnasiym,’ (Swedj OUs choice for

qtion) in the early 19905.. The fact that | caslﬁ :efr;;?; halgh~sc
family contributed to making that chojce even more unﬁl?ri
of MY parents had any personal €Xperien £
else in my family. Nevertheless, my parep
ents, always supported me and emphasise garalzldpa.r )
sccomplishments made them. Being the first ip my famil Cfo =,
«ue HE, I had no previous knowledge about what an acadeIflic calslel;
would involve. Thus I entered the academic world without any social
or cultural capital and also without aspir

: ing to build a future career in
HE. Instead I was driven by a curiosity and a passionate will to learn.

My genuine, but naive, intellectual ambition, coupled with a lack of
pressure from my parents, allowed me to take my time in order to
find my own way through academia. The result was a continuous aca-
demic journey that has been full of unexpected turns, characterised
by not only much hard work, rewards and personal growth but also
spontaneity, mobility and an ongoing search for an academic com-
munity where I feel that I can intellectually fit in and develop as a
Tesearcher,

When I first entered the academic world, in the early 1990s, I did so
as an undergraduate student at a small, male-dominated departnieni }211;
Uppsala University, one of the largest universities in Sweden and also =
Oldest, founded in 1477. The department was not only male-dorr}lll::lr'c; or
but there were actually no women at all employed as resc(;;m:raduate
teachers at that time. In addition, during my two years Oifellly i;%erred to
Studies in this department the regular course literature ;nything related
Women researchers, nor did the literature touclh Upor ¢ the students at
0 gender issues. Women also constituted a minority ©

: oreover, there
the department — especially at the more senior lrel‘(;ecl)sf. rl:fy study period
"ere no women doctoral students. Only at the e as a doctoral Stu-

there did twq women enter the department: 0 kably, both of these
“tand teacher and another as a professor. Rerr.la-rng when taking into
Women Came from abroad, a fact that is less S}JI’pl’lSlt .l |
ACcount the lack of women in the local fecrl.ntn}erlllad started tO thlnl;
Y the end of my undergraduate S'fu_dlesO tion. Howevel I n;::e
4 graduate school might be an interesting tge dime 1 did not
Pplied ang instead left the department. i

it

hool edu-
-aCademic
Y. Neither

ts, as well a5 my
d how proud my

d
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any clear idea about why I left. I just had a V.ague ideg that i

to broaden my academic knowledge and stu.dy 1IN anothe; élCadem.e Uy
cipline. Today I can look back and recognise the impact that | ;Ekqls_
encouragement from teachers and professors at thjs depaftment of
on me. Even though I was never explicitly discourageqd from ursu'ad
postgraduate studies, the lack of encouragement was denrimentaL Ia1Ing
had an indefinable feeling of not really belonging or fitting in, Dug :0
my studies at this male-dominated department I completed thye, dig
ferent essays in order to receive, first, a Bachelor’s degree ang then
year later, a Master’s. For each of these essays three male (elderly) Dro.
fessors took the role of my supervisor. Although I received adequate
supervision, I did sense that the student-supervisor relationship they
had with male students was different from the student-supervisor rel;.

. How
Pecific acade

ed
SO POStgradu.:;if;;pasg;g.e nt_to Pursue undergraduate stud-
Ogy at Uppsala University. This wales In the Department of sociol-

§ a positive Mmove, | experienced

ever, I did not exit the academic
mic enVironment.
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ender.mixed environment where women we

I
Jecturers and professors, many of the undergrady
jnated by women students and I felt more comfg

more easily. This was also an environment wh

. with feminist theo hi where I first b -
jar wit ry, which was taught at und €Came famjl.
gender studies, taught in one specific section of thet“.é'(‘graduate level, and
studies was hea.ded by an internationally renownedepartment. Gender
gven though I did not enrol in gender studies, it ingp; woman professor.
my eyes to the possibility of doing researcl; in tslf);treg Ilne as it opened
that gender studies was an established and recogn; eld. The notion
pline and therefore also a viable choice in Wh_ghlsed academic disci-
tudies was al Ich to pursue do

’ : so enhanced by the multidisciplinary C iy
der Studies at Uppsala University, founded in 199 y Centre for Gen-
Women R ¢ In 0 as the Centre fo
M lflslif(;ic:;ﬁs igd ]‘;Vomen s Studies. This centre was located ixi

e Department of Sociology duri ~
doctoral student, and th 8y curng my time as a
’ €re was a constant exchange of knowled
e and

re;earchers between these two research environments. ’
- 2‘(«)’33 accepteq as a doctoral student at the Department of Sociology
o and enjoyed support from one of the woman professors, who
old me she had insisted that I should be accepted when the decision
Wfas made by the professors of the department. This was the beginning
of an academic career that has come to be characterised by continuous
support and encouragement from more senior women academics. When
I'started doctoral studies on gender and gender equality in the Swedish

IT business, I knew who I wanted as a supervisor — a woman researcher
t later professor, working within

who at the time was a senior lecturer bu
the same field, who had produced research that greatly inspired me.
because of her workload

Although initially declining t0 supervise me
and lack of experience as supervisor, she soon came round, explaining

‘How can I turn down such a request from a fellow woman researcher?’
This sense of solidarity with other women in academia among :f»en?or
women and their sense of responsibility to support and encourage junior
women researchers is something that I have continued tc? experienFe,
both personally and in my research, where I have interviewed senior

academic women.
on gender relati

Conducting research :
teresting and rew

researcher is not only in and
and empowering In a

but also inspiring .
ing with my phD I have mostly engaged i
interview women an

. . d
the privilege to meet an
Swegish academic hierarchy — doctoral students,

i d .

Influentia) as senior
ate courses were dom-
Itable and could fit jp

ons in academia as a junior
arding on a professional level
personal way. Since graduat-
n research where I have had
d men at all levels in the
post-doctoral students,
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teachers, lecturers, professors, deans an.d Vice-chancellors. T -

shared their unique, but gendered., exper%ences.of ‘fVOrking N acay n?ve
Meeting other women in academia and 1nte-rV1ewmg them ahg, th?
career strategies and experiences of gender in a.Ca_demia Hias gl mlr
new and important insights about my own position in a¢ ¢

about the academic world as a place of work and as an aren, ¢, v

tigate empirically from a gendered perspect'ive. .As oth-er women hyy,
shared their experiences and personal stor1e§, .IF .has Influenceq hy,
[ understand and interpret my own career possibilities and how | hangle
expectations put on me as a researcher and woman in academia, ¢ has
contributed to how I have been able to develop new career Strategies
and new ways of challenging a gendered professional ideal in academiy,
This can be interpreted as an example of how women over time develop
a gendered identity as researchers in academia. Haake (2009) identiﬁe.d
this kind of identity development in a longitudinal study of academic
leaders. After four years as head of department the women in her study,
but not the men, had developed a gender-focused and problem-oriented
leadership that they did not express in their initial interview. I have
continued to become more and more gender-aware while undertaking
studies on academia from a gendered theoretical perspective, as it has
provided me with access to analytical tools useful to understanding not
only other’s experiences but also my own position in academia, both a5
privileged and as disadvantaged.

Reading the contributions from other researchers in this book makes
me aware of how privileged I am to work in HE in Sweden. Sweden
has a well-deserved reputation for being at the forefront of supporting
gender equality in the labour market. It is a country characterised by
an official and well-established gender equality ideology. However, a5

that challenges still persist in Swedish
dered an objective, gender-neutral and

» for example, described as twice
Character of gender inequal-
— from explicit, open and
su 200S5). Discrimination is
re more difficult to identify
ward and uncomfortable as

ity and gender discrimination is changing
visible to implicit, hidden and invisible (Hu
becoming invisible and indirect and therefo
and confront. My experiences of feeling awk
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2 young student at the male-dominateq de
2 one example of this kind of invisible djs
[n an academic environment where discrimination, i becomin
invisible and indirect, role models and networks become more ang more
important. One of the more subtle barriers that women with acadr;lofe
career ambitions face is exclusion from influential networks (Peterl:(ljlg
2010; Sagebiel 2010). Recent studies show that female researchers are
part of lower status and less powerfy] Networks than their male co.
leagues (Lindgren et al. 2010; Sandstrom et a]. 2010). My own personal
experiences support this analysis of the importance of networks; net-
works and role models are very much gendered, including quite a few
prominent and exceptional women. Tim

e and time again I have been
able to welcome amazing opportunities to work with them.

After I received my PhD 1 received a query from a woman researcher
who was moving to Uppsala University from another HEI, asking if I was
interested in working with her for two years on a large European project
about gender and academia. This was an extraordinary opportunity for
a junior researcher, and I gladly accepted. Working in that women-
dominated project gave me important research experience, and I was
also able to extend my research network to include influential and well-
established researchers throughout Europe. After the project ended, the
Co-operation with several of these researchers continued and recently
resulted in a new large research grant from the European Commission
for a project from 2013 to 2016, also on gender and academia. .One of
the women professors in that European project proved to be particularly
important to me, as she has recommended me on s.everal occasions. She
has contributed to opportunities for me to be inv1'ted A% an expert a1-1d
Present my research in numerous contexts and receive invitations as vis-
iting scholar to excellent research environments. She also facilitated my

. g I EM Network. :

m%l‘:::;nvtrgéiilvﬁjve provided me with support _f0f POSitiO“(S1 mt thel
highly competitive academic context. The supervisor for my .ocdor;?
thesis was a woman with whom I continued to work after I receive | my

PhD. When she became a professor at Orebro University, shei was g‘vetg

the opportunity to establish an assistant professor POSE}OS :: Ornceciur-

build her own research group. This was a position for w 1cI she.e o

aged me to apply. My application was successful, and 1 recelved my

ﬁ%st full-time employment outside of Uppsala University. After one year
at Orebro University another woman professor, whose research I had
long admired and been greatly influenced by, and whom I met throughl
the European project, encouraged me to apply for a post-doctora

Partment can pe inte

s Ipreted
Crimination,
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fellowship at Linkoping University. This encouyra gemen;
ingly important, as I felt that my IESE?II:Ch z.ind" knowle
And although I already had a? ggoq position in Orebro, |
to Linkdping, as the multidisciplinary research €nviro
attractive.

These successful, ambitious, strong and supportive Wome
my role models and my mentors, and I consider myse]¢
lucky to have been able to work with them. Such €Xperiences cap ther,
fore be interpreted as an example of how women who are excludeq fron
important male networks form their own networks (Sagebie] e al. 201y,

As the other authors in this chapter, and the authors of other Chapter;
include their experiences of building an academic career related t,
work-family relations, I want to end my personal story with my cop,.
tribution to this subject area, because my experiences differ from theirs
Professionally I have investigated the issue of work-life balance for par-
ents in both HE and the IT business (Peterson 2011). Personally I can

define myself, using the words of Ramsay and Letherby (2006), as ‘an
academic non-mother in the gendered university’. A non-mother iden-

Ce
98¢ were Valuzg

decideg t

m()v
Nment there Wa:

1 haye begy

‘ es you in
academic mothers’, This ’differentzfn outsider position in relation to

implying a Jack of unders
ta
balance work and famj e

mean that you wijj;
Or expected to show more COmmitment ¢, w
or

available 24 hoyrs , da k tha
s Y (Ramsay & N mothers and be
Position can also be a valuable as};et Lethefb)’ 2006). But anp outsider

wh i
€n doing T€search, as Kate has
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highnghted in Ct.lapter 6..Whether it involve
o cademia, 2 woman with Workmg-class backgroy
in an, or all of the above, it can help us questio
WO Jnted. It might help us to find new ways of p
for & d critically to investigate middle-class valye
tions afl : o

qorm or the mentc?cratlc ideal. I, for e)fample, was
ing from the SWEdlS.h Research Council for Work Life and Social Issues
10 do the first Swedish research project on voluntary childlessness ang
another study on gendered academic management. The problem with
the ‘women making a difference’ approach is that is fosters the ‘women
as different (from the ideal/norm)’ approach. It might also entail that
women ‘have to carry the burden of proving that they make a (positive)
difference’ (Hovden et al. 2011, p. 409). However, being different from
the norm means that there is a potential to challenge the norm in a posi-
tive way and contribute to new knowledge. I consider my focus on doing
research on gender in academia a way of using another strategy - instead
of exiting — involving raising my voice to protest, suggesting improve-
ments and reforming the system (Hirschman 1970). Having strong and
influential role models has helped me to establish not just a position
as a researcher that is different from the norm but also a position that
Ifind empowering.

s being a Woman
nd or a child-free
N what others take
0sing research ques-
S, the nuclear family
able to receive fund-

Similaﬂy

7.2.3 Ozlem Ozkanli - Turkey
I have a life motto:

Learn as if you were going to live forever. Live as if you were going to

die tomorrow. (Mahatma Gandhi)

r was my dream job. I feel very lucky t'o hE.iVE
I believe in lifelong learning. Learqmg isa
y happy to earn my money while [ am
y knowledge and experiences with my
nternational comparative studies.

Being a university teache
accomplished my dream job.
cheerful journey for me. I am ver
enjoying my job. I love sharing m

arch, especially i i
it;l\dems. : i(;riuzr:;femic management responsibilities. All through my
ave seve

ily life. I have worked
; : palance my work and fam 2

profession I have tneecl stf?n in both my career and family respopsibllltles.
very hard to be succ this chapter 1 will try to explore the important

‘ i of x
In this section career, the support from my family t.o t.Jecome an
influences on MYy demics who supported me in building an aca-

3 e senior aca : ;
academic, ﬂ: and the obstacles I experienced as an academic. I was born
demic caree
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on 17 August 1967 in Ankara. I arp very l.ucky to have beep born iy
a very well-educated modern Turkish family. Both My parents hag Hy
degrees. My parents believed that. Mustafa Kemal Ataturk, wh, founge g
the state of the Turkish Republic in 19%3, W?IS a .great le-ader_ He hy dan
important role in improving women’s situation in Turkish socje ,
One of the crucial targets of Ataturk’s reforms was tq give Womey
social-political rights and enable them to have equal OPportunitieg With
men in all segments of society. Abrogation of Ottoman ryle in 1924
adoption of secularism, unification of education, and acceptance of
principle of equality by the constitution have constructed an infrastyy,.
ture for improving women’s rights. In 1928 the country was Proclaimeq
a secular state with 3 Western-style constitution. Abolition of the vej]

the parliament in the 1934 elections (Ozkan; 2007).
Women were admitted to academic professions for the first time in

in the past 20 years
there are 168 HEJ; (2 higher tech-

Isities and 635 Private universities).

Proud of their childrer, being unjyers; » Just like my own, are

most prestigioys jobs in Turkey, M
Crucial in modern Turkey,
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. v and women take their place in the ueue, i :
loofbt;ose previously contested jobs (Ozbi?gin & i—?:gll;fl).g o the sendering

[ had great support from my parents, My dear father Passed away th
gears ago, but unt.il then they worked together for 3 long time to p};ovirge
equal opportunities for their children, My parents always encouyra de
me, my sister and my brother to go to university. They made 5 lots.c'g eof
sacrifices to pay our tuition fees, but they never mentioned it. They were
always proud of us.

We three had a privileged education and graduated from the best pri-
vate (and most expensive) high school in Turkey (TED Ankara College).
All the classes were in English, except for

. Turkish Literature, beginning
from kindergarten. We also learned German as a second foreign lan-

guage. I believe that our foreign language knowledge and skills helped
us to have very successful careers, My sister

, Meltem, who was born in
1971, became an English instructor in Ankara University; my brother,

Cem, who was born in 1976, became a manager in a multinational
company in Istanbul. I became a Professor of Management at Ankara
University. As I am the eldest child, I always felt very responsible, like a
second mother, to my younger sister and brother. I am fortunate to have
had a very happy childhood.

There is a university entrance exam in Turkey. I won a place at the
oldest and best Business Faculty in Turkey, which is Ankara University
Faculty of Political Sciences, established in 1859. When I was a uni-
versity student one of the professors, Professor Eke, supported me. He
said that I was his best student and wanted me to become his research
assistant. However, before I graduated, I took an entrance exam for
the Turkish National Productivity Center (NPC) in Ankara. Professor
Eke advised me to work there to gain experience in tpe practice of
management and also to complete my MBA and PhD while I was work-
ing at the NPC. It was a great advice. He urged me to complete my
MBA at Hacettepe University, which had a very high-quality il S8
considered that I would learn different perspectives from Managerpgnt
professors there, who had mostly graduated from Frenc{l universities.
I therefore learned a lot during my MBA. Professor Eke’s advice, aca-
demic contribution (as my PhD thesis adviser) and support were very

: ‘ - reer.
important in Sevglfgl;dguzzz (::udy while I was working at the Center

I unde-rto.ot bItheen 1988 and 1996. Although it was a very difficult

& a. Specfl 2:11115 life, involving long hours and a good deal of travel, it was

Eiﬁigt wc)),rk e)'cperience and a good start to my careef. Iled a numb?r

of consulting/research/training missions in Turkish private and public
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sector enterprises for eight and a hajf years. That
tivity improvement techniques Consultancy hj e
teaching, and [ use numerous case studies with
my MBA at Hacettepe University in 1991 an d Con
versity in 199S. Professor Eke invited 1y PhD g A Pleteg
, me to teach , H .
Management course part-time for three years while | Umap
NPC. I'was living in Ankara, and teaching un dergrad Was.wo
at Ankara University Faculty of Politica] Science, uate jup

Ce j
N feally usenfupI.OdUc.
MY studengs | lin y

Iking att
107 stugey,

f non. .
on KV/fOrk lives. I believe that my child
.myys ;ole-models are my parents, SO
¢d my php thesis o llk? MY parents. [ wanted to
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Jed VeI well. We have a great relationship with hj
W,‘: parent—teacher conferences. I am responsib] ith him. | attend al] of
:Ad hi ersonal care. I am always proud of hise for both his education
nd s jevelopment of social skills. He is a jcademic achievements
2 won 2 scholarship to a private school, whi eT_Y successful student:
. » Which . nt;
qurkish private school and very expensive Is the highest-ranked
palancing career and family was difﬁcul"c aft
gy husband and I work full-time, and wh €r my son was born. Both
challenging. 1 had to turn down an offer fr en Batuhan was ill, it was
manager at the Ankara University Contin O-m my rector to be a senior
initially an offer by my dean to be head of th““;? Education Center, and
However, I could not turn down an offer b € : anagement Department.
deputy head of the Management Departmy rofessor Akmut to be the
him. I also became head of Managem ent for three years and help
Pr;fessor Eke retired. ent and organisation chair after
evertheless, 1 experi .
mother and especiallg alrflr;;zdgerroiet hc'0111<ﬂ1ct after becoming a working
i o paniTeifsation. 6E [V the?t the most important reason
the work-famil _ Ofnen in academic management in Turkey i
y relationship. M : i
—— 3 p ; ost of the academic women (like me)
boarks a1 bus?n 0 ta e administrative responsibility (increased work-
Tokey; s e;z trips) becaus-e of their motherhood role. Also, in
s te'a i eIa 11 pr_ofessorshlp yo.u have to give priority to research
el 2 g._ nternational publications are Very important for aca-
o promotion. For that reason I decided to concentrate especially
research rather than academic management.
[ am co-author of a book and two chapters in books, and have

published many academic articles and presented numerous papers on
gender at both national and international conferences. [ won ‘Best Paper

Award’, ‘Success Award’ and ‘Award of Excellence’ with three papers
| conferences in

presented in different internationa recent years. In addi-
h scholarships f

tion, I have received several researc rom the World Bank,
nces, Ankara University, the Turkish HEI
professor at t

the Turkish Academy of Sci€

and Curtin University, Australia. I was a visiting he Curtin

University Graduate School of Business in perth, Australia, in 2006,

at the Aalborg University College of Business 1n Denmark in 2008 as

part of the ERASMUS Teaching Staff Mobility Programme, and at tr.xe
Business Administration in the US in

Val o University College of
R : at Northern Illinois Univer-

2 dition, I was 2 visiting professor
g b from August 2012 to August 2013.
isiting professor-

sity College of Business in el
My family has peen able tO join me for most of my v
sh)i,ps when I was away from home, my parents were very supportive,
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just like Maria de Lourdes Machado-Taylor’s experience in Cp, t
My husband and son visited me in Australia, and we ;eturnedpher .
together. It was an excellent opportunity for them to leary More aorne

Australian culture and to take a sightseeing trip around p, SYdr?:t
region. . _ !

I was invited to teach at the Valparaiso University College of Busines
Administration by the dean for one year. I planned to go Valparaisg
together with my son and husband, but then we learned that Batuhg
had won an excellent scholarship from his school. We therefore decideq
that Batuhan should accept the scholarship and I would teach at the
Valparaiso University for only the autumn semester. It was the hay.
est and longest time for me to be away from my family. However, my
mother, sister and brother were very supportive. This sacrifice of family
life was repaid, because the following year I was invited to teach at the

Northern Illinois University (ranked in the top 5 per cent of all American
universities) for one year.

In 2012-13 I was visiting professor at the Northern Illinois University
College of Business, Department of Management, DeKalb, and engaged
in both teaching and research. On this occasion we made a decision that
my son Batuhan would go to Illinois with me, and he is a DeKalb High
School sophomore. He is improving his English and learning French asa
third foreign language; he has already been learning German as a second
foreign language in Turkey. I believe that foreign language knowledge is
very important for a successful career. My son is a very hard-working
student in Turkey and is also doing very well in the US. This year will be
an excellent academic and cultural experience for both of us.

When I was in Australia, I presented a paper about academic women
in Turkish universities at a conference in Fremantle (Ozkanli 2006). After
the presentation Dr Kate White introduced herself and said that we
should do some research together. I am very happy that Kate invited me
to join the Women in Higher Education Management (WHEM) Network

agement. Turkish interviewees in

: & White 201 1) believed that there
were no barriers to promotion for women in their university, and several

asserted that women can create their own barriers. Some thought that
marriage, domestic responsibilities, role conflict and the general culture
were barriers to promotion (Ozkanli et al. 2009),

As discussed by Ozkanli and Korkmaz (2000), the most important
problem faced by academic women in Turkish universities is role
conflict - that is, the demands placed on them by the ever increasing

the first WHEM project (Bagilhole
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ations of their family roles — rather than institutional discriming-
obli8 \cademic women experience considerable role conflic
tion- the assistant professorship stage, where theijr desire

(ing . .
d'?m js intense. To succeed in promotion to professorships, t
fi

t, especially
for promo-

hey tend to
ipink that men and women have to work equally hard, but in reality

iney have 0 work harder. This re§earch shows that the views of Turkish
scademic Women about gender discrimination and roje conflict change
over time.

some Turkish academic women, like me, choose to concentrate more
on research as a strategy to resolve family role conflict. As soon as
[became a full professor, 1 could in fact spend more time with my family
and had more time for research. Ozkanli and Korkmaz (2000) found that
women are under-represented in senior management in Turkish univer-

sities, mostly due to the gradually increasing responsibilities in their
daily lives. While some academic women pointed to gender discrim-
ination, others said that they were not willing to take administrative
responsibility because they accepted and internalised traditional social
roles and gave a high priority to the role of housewife. Other studies
have produced similar findings (Koker 1988; Acar 1990; Carvalho &
Machado 2010). Although other responsibilities can impact on the
Career progression of women in universities, the allocation of work-
1(_)_ads and gate-keeping in particular disciplines are important factors
(Ozkanli & White 2008).

Academic women have to seek and find personal solutions to the con-
flict between their career and family roles either by withdrawing from
the family role or by trying to ‘shoulder an overload of responsibilities’
(Erkut 1982). Most of the academic women in Turkey cho.ose the sgcond
Option, instead of staying unmarried, and this has negative physical or
Psychological effects on them (Ozkanli & Korkmaz ZOQO).

As a result, the solution suggested for role conflict may be new
forms of soci;n relationships in which women have eCl‘{a1 status with
men and a democratic family life. Women anq men in der.nocratlg
Turkish families share the responsibilities of 1.:h811' non-worlf kst
thus reduce the negative effects of role conflict on academic women.

Other support available includes paid household help, childcare and

supportive parents who can help out in the home and provide cate for

grandchildren.

ho - Portugal
7.2.4 Teresa Carval ; ‘

.1 Portugal in 1971, and three years later, in 1974, the ‘car-
bR e put an end to a dictatorial regime that had lasted

. ution’ =
nation revol with the political democratisation, the door was

for almost 40 years.
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opened to HE massification. The numper of HEIs increaseq as
the number of degrees offered. I consider myself 3 ‘Product’
democratisation and massification processes and fee] gratefu] tq
Portuguese who were able to see behind the ideologica f;
the Salazar regime and fight (sometimes with their own ljve
democratic and egalitarian society.
My parents didn’t have the opportunity to get a university education'
even though we lived in a city that had one of the oldest universitjeg
in Europe. (The University of Coimbra was created in 1290.) But they
were very conscious of the importance of education and kept alerting ys
(my older sister and me) to the value of knowledge. As labour activists
they were convinced that having a degree was the only way to be able
to have some autonomy and freedom in the hierarchical division of
labour in Portugal at the time. At 16 years old I didn’t know exactly what
I wanted to be, but I was absolutely conscious that I needed to have a
degree. By that time some of my friends, and almost all my primary
school colleagues, were already leaving school. In 1986 Portugal became
a member of the EU, and, as a consequence, there was an expansion
of the economy, which led to an increase in consumption. With this

économic expansion young people saw their Oopportunities increase in

the labour market, and most of my friends decided that HE was not ‘for
them’.

Swimming against the tide, I
by the strong political environ

Wel] o

of thege

s) for 3 Moge

decided to keep my dream. Influenced

new subject (the degree was fi
before | started), they always
I was able to graduate with a

ence and technology’. I felt very unhappy
administrative work and I missed studyin
doing research. So I started looking for

because | wag mainly doing
8 and, most of all, I missed
other Opportunities. When 3
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acancy © ened up in a new ‘,miV?TSitY in the north of the country (the
- ersity Of Minho), I didn’t think twice, I was successful j -
Ve on, which was advertised nationally, O 1l getting
the PO I was startin Y. Une year after finish.
ing ™Y fust deg.r e g my academic career as an assistant
painee (at that time the.ﬁTSt_SteP in the academic career path). I didn't

(now anyone in the University, or even in the city, but I started being

z passionate believer of meritocracy. At that time (in 1996) HE was stil]
expanding, in spite of the boom of private institutions in the 1980s and
the demographic decline of the population (Teixeira 2012). In the next
two years five more young women joined the group, and we all become
very close friends. It seemed that the increased number of women as
students started to be also reflected at the level of women in academia.
Portugal has a high percentage of women as academics in HE compared
with other European countries (Carvalho 2012). In 2010 women com-
prised 53 per cent of students and 43.7 per cent of professors in HE
(Pordata 2012).

We were all starting our careers and had a man as supervisor who gave
us total autonomy and freedom to choose our research topic and even
to decide on the subjects we covered in our lessons. The younger staff
had a very good and friendly environment, but we were almost separate
from faculty life because we didn’t belong to any board or commission,
and all the decisions were made by those (men) who had been at the
institution for longer than us. As a consequence, I was able to do my
work and to do my research without been involved ip conflicts or ev.en
noticing the importance of micro-politics in academia. The pe:rspectlve
that you only need ‘to do your best’ was absolutely unqu<{ast19ned for
me. Nevertheless, several times our supervisor alert;ed us: ‘Enjoy your
time now; ou will find that academia is a jung e

Curigrs’l;?(zgrz’e of the six young women in my group Ch}?f’e ;;)O:ivff
research on gender, and there was no formal obstac'le to t.1s.
ever, some of my male friends who were also starting their c.areers

i3 i i the large proportion of women in HE
Rticised tls bytatE e i 1l going to do research
would lead to a research bias because they were all going ) .

started feeling uncomfortable because gender wa
o gender 1 282 an issue. With the democratisation process and
. ah b.)]'.ta n?«?rn fvg:nen to apply for non-traditional positions, gen-
‘él:: Sg;llli)tl)’l x)fvas seen by almost everyone as a ‘resolved case’. | didn't

e the subject, but I felt my work was not taken seriously.
want to leav but instead to broaden my research area.

: to give up ' h ar
; df cfldceie;lo;ainli on the sociology of professions while keeping ‘an
olfo

eye’ on gender.
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In the meantime I finished my Master’s degree ang Was feq i
with my work and with my position. But then my first decisj, inye
ing gender and work-family bal.ance emergfed. I needeq t, decide Whev.
to do my PhD. I was quite conscious that going abroaq Would pe the bere
solution for my career, but I also Want(?d to have; children a4 to, ‘:t
my own family, and that would make it almost impossible. Itheref(,r:
decided that, like my mother and her mother before her, Twoyq tryg
reconcile my work and my family. So I married and Started dojp, ¥
PhD in the same university where I was currently working. My hushapg
worked in another city, and we had a ‘weekend marriage’, so we Kept
trying to become geographically closer. That was when an Opportup;
emerged at the University of Aveiro, where I was able to get an assistant
position. I am still teaching there,

Adapting to the new institution was very difficult. I decided to keep
doing my PhD in the New university and with a new supervisor, but

My PhD in 2006 and was

ed. | obtained
ne ;
PhD dissertations in social

of the best
€ that year,

strong Y sustaj i
i dlned S king
a pe i ' e
Permanent academic POsitip er tho ke ’ bro-
1 mternational P

igi ; Onferences each year
i s 18lous ou
highly Supportive of My career. He takes lcarzn(?;s. Y husband has been

€rences byt g YT son and the house
also op 4 daily basis. But
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i lutely su ti .
though he is absolutely supportive, I sti]] feq] g1::
g:iiesent in my son’s life as I would like to be. Bullty for not being

puring this time _1 had the opportunity to pe involved ip s

nteresting intemattlonal resea.th projects and networks, Three(z) I:fe very
prOieCts were particularly exciting: a project on global chan " these
with researchers from Australia and Netheﬂands; 8 TicTedt ges in HEJs
in Academic Profession (CAP), which involved 23 coun]tries% Change.s
ously, the WHEM Network project. Importantly with the WH'E;/r[ld' O.b vi-
even if gender is not considered a relevant issue in Portuguese acgilmec't’
and the project lacked initial funding, I had great support fro merma
research centre when I became involved in jt. i

More recently, I have been invited to be part of a team of national spe-
cialists_‘. who are developing the restructuring of secondary education in
East Timor. I have been responsible for organising a team to develop the
programmes, manuals and teachers’ guides for the sociolo gy syllabus for
the last three years of secondary education. It has been an extraordinary
project that has required me to develop a comprehensive understanding
of the culture and social organisation of a very young country, with all
the differences that this implies.

These projects have not only enabled me to develop professionally
and scientifically but also, even more importantly, have led to the devel-
opment of personal relationships and friendships with amazing people.
Probably as a result of the work I have been doing in these international
projects, in 2011 I was elected a member of the executive committee of
the Research Network of the Sociology of Professions for the European
Sociological Association (ESA).

After finishing my PhD I became a ‘full’ member of the department
and took my place on the main boards. It was only. then that .I started
feeling the strong presence of a genderefi cultu}'e in a'cafiemlfl. I was
appointed as director of the first degree in Public Admmlstr.atlon at a
time when we were implementing the Bologna process (a major refor.m
to ensure more comparable, compatible and co.herent.s)’Stems of }éE 1
Europe). That meant 1 had an addidonal scmimiatys BCel O

f the university’s first-degree dire
Svfrlrs:;err:.l (’)l?lfleo most prestigious positions Were, srtlg S(tjill‘l,i;r;;] Eﬁzgo?,):
men, reproducing the traditional stereotypes and the

in academia (Deem 1998). For instance, currently there is only one
in a

as dean, and men are the majority on scientific and postgraduate
woman '

bogrdriier is still not considered to be a serious issue. Although we have
e

friendly and informal environment in our department in_ meetings,
a Y:; : 3;11 attention to gender issues the general reaction is laughter.
w
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Once in a meeting I drew attention to the fact tht we haq , Php

with no woman. With some honoural?le €XCeptions, a]| the men Pany
room laughed, and argued that the scientific fie]q has fey, WOmeLn the
so this is not an issue. ang

In the last few years managerialism has become an impe,
phenomenon in Portuguese UHIVGI‘EIUES (Sant.lago & Carvalp, 20%?
Carvalho & Santiago 2010; Magalhdes & Santiago 2012). s , ey
bureaucratic and administrative work has increased Significantjy, The
need for more accountability has translated into complex bureaucraﬁs
processes to ensure the assessment of individual and institutiony) perfor.
mance. Once again most of the invisible work has been done by Women
(for instance, I spent a lot of time analysing index reports to classify jou.
nals in our research area, which informs the micro-politics and informg)
negotiations mostly made by men across the university). The main re.
son for doing this is that I'm now one of the three vice-chairs in my
department, in charge of research issues, and so I may classify my work
as part of the ivory basement leadership (Eveline 2004),

Gender is still something that people only remember and talk about
on international women’s day; otherwise it is completely omitted or
treated as a joke, even by other women. I remember in 2009 going toa
conference in Porto to present the results of the WHEM Network project
and being confronted by a Portuguese academic woman who publicly
Stated that gender was a question that had been absolutely resolved in
Portuguese academia. She said: “‘Women are already there and only need

to work to get into the top. Those who don’t get there simply don’t want

family come second,

e been i i

€ Creation of informal p
i etw
Involved in th orks that are

-political negotiations

¢ fruitful to some of those
m (Ber}schop 2009). However, I must Say that, although

the Importance of networki i
g orking, I still don’t feel com-
fortable with it anq able to ‘enter into the game’. These networks are, in
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fact, @ good example of social reproduction within academia (Bourdiey
1984). Networks regrodgce the cultural and socig] Capital dominant
within HEIs and society in general. They work almost like ‘secret s n
eties'. Once inside these networks, you may have access to privileogz
information that you cannot otherwise access. However, there aregn
explicit criteria for being in or out. The only rule seems to be that yoﬁ
must share the same symbolic cultural capital, translated into specific
ways of behaving or even the use of specific language. In Bourdieu’s
terms, it is mainly related to your habitus (Bourdieu 1984).

When compared with my young colleagues, I think that I am really
lucky. I was able to enter academia after finishing my first degree, was
supported in my PhD and able to do research on my chosen topics and
have always been in a relatively secure jobs. However, when I look at the
political environment of academia (which inevitably includes gender
relations), I must say that I do not believe any more that hard work is
enough, and the only way to get to the top. But, as Bourdieu would say,
‘to understand is, in the first place, to understand the field where we
were made and against which we were made’ (2004, p. 15).

7.3 Concluding remarks

These short narratives complement the self-analysis of the more senior
academic women in Chapters 2-6. While certainly not free of eit_her
analytical or moral dilemmas, this reflexivity reveals _the? paradoxical
outcomes which we observe when comparing the experiences of the
different generations of women in acac?emna. e
A first interesting point in comparing the two generations 1sht E}t
work—family balance is still 2 serious issue for women. If it 1; tru: t at :
can be a problem for women in any job in the l'abo.ur ma?r g.t' ld l:liid
ticularly relevant in academia, where our w01tk is h1gt.11y 1;1_ c;Vl u
and we are expected to engage in the produc?non of critica 1eaelats.}.1 - ethis
However, the discourses of the new gefleratlon seem to rsvn e
may also be an important issu¢ for men in the Dew g.e"; ral;;nés support
testimony of most young women indicates that t}lllelr us po—ns c{)e i
taking care of children and home, something that was b sl
i the earlier chapters. In the balance bet'we-en work a :
§tate?d.m g t that there seems to be an association between social
ily, it is rdeganeogmphical mobility which imposes obstacles on fami-
rFmbﬂ%ty arl'ldgren (this is a difference particularly relevant in the two
- .thh -Chlf om Portugal). Grandmothers are not available to take care
tefs'?;relfrﬂ;:nijchudren any more, not only because they are physically
(o}
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distant but also because they are still themselveg

; . in the ]abOU
This is a relevant issue for the future; with refor

iS5
' is bei hed back >IN the Welfyp,
the retirement age is being pushed back. S0, unless the State Stagy

more policies to support families, women wij] continye ¢, . OI?Otes
difficulties in reconciling work and family. PerlenCe

Once again the new generation’s description of
reveals that gender relations are not simplistic an
(pitting men against women). Narratives mention
obstruction from women and men in pursuing a career, For examp];
Ozlem was mentored by men; Teresa also felt suppor ’

ted in her research
by men and Helen by women. This seems to confirm Burton’s (1997)

assertion, for Australian HE, that the barrier that women workers i

universities come up against is the pervasiveness of the masculinity of
organisational structures.

Nevertheless, as in the earlier chapters, all women have under
estimated the status hierarchies and the class system operating within
universities. However, their narratives confirm that gender inequali
ties inscribed in university culture are clearly acknowledged by those
women who are conscious of them. The four testimonies in this chapter
acknowledge that emotions are enmeshed with gender and class in the
academy, and that symbolic violence (Bourdieu 1984) is maintained and
perpetuated in the way academics interact with each other.

In these discourses reflexivity was not used as a project for s‘elf'
knowledge but instead as a concern with the conditions of production
of the self within particular HE contexts. Thus the women’s stories i0
this chapter resulted from engagement in a critical self-exploration of
their own careers in order to clarify how complex gender relations devel-

oped inside academia may influence who they are and what they havé
achieved.

I mafket

their experiences
d straightforward
both Support ang
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